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Purpose
Professional development providers or district leaders can use this workshop to help teachers understand the importance of meeting students’ social and emotional needs and to improve classroom behavior and social skills for those students at risk of dropping out of school. The workshop also outlines key approaches in providing training and support to students. 

Materials
Copies of pages 26–29 from the IES Practice Guide on Dropout Prevention. 
Media
Social and Emotional Training as Part of Dropout Prevention. Watch this expert interview with Dr. Russell W. Rumberger to learn about the importance of supporting students’ social-emotional development. Dr. Rumberger provides an overview of the different main approaches for supporting students. (4:45)

Improving Classroom Behavior and Social Skills. Watch this multimedia overview to learn about the importance of social-emotional skills training for at-risk students and the kinds of interventions that may improve students’ behavior and social skills.(5:50)
                                       This tool and related media and materials are located in the Doing What Works Library (https://dwwlibrary.wested.org/). For assistance, contact dww@wested.org.
Topic
Dropout Prevention

Practice
Social / Behavior Programs  

Learning Together: Improving Classroom Behavior and Social Skills

1. Begin the workshop with a clarification of the topic. The purpose of this workshop is to help teachers understand the importance of meeting students’ social and emotional needs and to improve classroom behavior and social skills for those students at risk of dropping out of school. The workshop also outlines key approaches in providing training and support to students. 
2. Begin a whole-group discussion about the key approaches for improving students’ classroom behavior and social skills. 
· Ask teachers to suggest ways in which the school can provide support to students with behavior, social, or emotional difficulties. Write down on the white board the suggestions (e.g., counseling, advisories, workshops, etc.). 

· Distribute pages 26–29 from the IES Practice Guide on Dropout Prevention, available at http://ies.ed.gov/ncee/wwc/pdf/practiceguides/dp_pg_090308.pdf. These pages outline the four key actions of this practice.

· Introduce the key actions that teachers can take to support students and check which of the suggestions brought up by teachers fit under any of those categories: (a) adult advocates, (b) recognition of student accomplishments, (c) social skills training, (d) partnership with the community-based program providers.

· As a group, watch the expert interview, Social and Emotional Training as Part of Dropout Prevention, and multimedia overview, Improving Classroom Behavior and Social Skills to provide an overview of those intervention approaches.

3. Ask teachers to divide into groups and distribute Table I to the groups, assigning each group a hypothetical scenario. Ask each group to discuss how each of the four main approaches (adult advocates, recognitions of accomplishments, social skills training, and partnership with program providers) can help the student in the hypothetical scenario assigned, and have them record their responses in the table. You may add rows to the table with additional scenarios (e.g., pregnant students, homeless students, students involved in gangs or delinquent behavior).  

Table I - Example

	
	Adult Advocate
	Recognition of Accomplishments
	Social Skills Training
	Partnership with Community-Based Program Providers

	Group 1. Mike is repeatedly disruptive in class. He is easily distractible, tends to argue with teachers, and uses inappropriate remarks towards teachers and peers.  
	
	
	
	

	Group 2. Kyra seems chronically tired and often does not interact with peers during group work or outside class. She looks anxious, and uses statements of low self-esteem. 
	
	
	
	

	Group 3. Since Rick started associating with new friends, his behavior and appearance have changed in a way that concerned his teachers, such as red eyes and a lethargic appearance. One of his teaches suspects that he has been using drugs. 


	
	
	
	

	Group 4: [Add a scenario here]


	
	
	
	


4. In a whole-group format, thank the participants and remind them that this discussion was to spark teachers’ thinking about supporting students’ social-emotional development. Refer teachers to the DWW website (dww.ed.gov) to read more about this practice and the Links section of the “Learn What” page on the DWW website to explore additional online resources. Encourage teachers to create learning teams about the topic and consult with available school staff (e.g., counselor, psychologist, social worker) to continue to learn about improving students’ social-emotional skills.
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