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Teacher Self-Reflection: 
Prescriptive, Informational Feedback

Purpose 
Content area teachers can use this self-reflection checklist to examine their current practices in providing students with prescriptive feedback and identify areas for improvement. 

Materials
None

Media 
None  

Topic
Encouraging Girls in Math and Science

Practice
Prescriptive Feedback

Teacher Self-Reflection: Provide Prescriptive, Informational Feedback

Each statement in this checklist represents an action teachers can take to provide prescriptive feedback that encourages students in math and science. Consider each statement as it applies to your work with a class over the course of a semester, bearing in mind that the appropriateness of each method of offering feedback varies according to students’ grade level and academic needs. It is not necessary to carry out all actions noted in this tool. 

When noting improvement actions, consider what is appropriate for your students. Once areas for improvement have been identified, consult with math and science coaches or team with other teachers to identify resources for implementation in the classroom. You can also refer to sample materials on the See How it Works page.

Teacher Name:  





Course:







Date: 








	Do you. . .
	I do this well
	I would like to learn more
	Improvement Action

	A. Focus on strategies and process

	1. Point out to a student a specific problem in logic rather than simply noting that the answer is incorrect?
	
	
	

	2. Encourage students to see mistakes as learning opportunities?
	
	
	

	3. Encourage students to share their mistakes with the class as part of the learning process?
	
	
	

	4. Include some feedback about process and effort when reviewing test performance?
	
	
	

	5. Encourage students to show all steps of their reasoning or calculation so that you can work with them on specific problems?
	
	
	

	6. Organize the classroom instruction in ways that allow for more opportunities for individual feedback or feedback to small work groups?
	
	
	

	7. Encourage students to submit drafts on which feedback can be given and revised versions can be submitted for grades?
	
	
	

	8. Provide lessons that include formative and summative assessments of student progress before annual assessments and exams are administered? 
	
	
	

	9. Adapt your feedback to students’ learning style (e.g., when feasible, demonstrate there is more than one way to approach the problem)?
	
	
	

	10. Address the components of difficult tasks and the knowledge and steps of reasoning required for this task when providing feedback?
	
	
	

	B. Focus on students’ beliefs about abilities

	11. When students say the material is too difficult for them, provide words of encouragement with information about how to solve the problem?
	
	
	

	12. When students say they did not do well because of lack of ability, explain to them that they can change that through effort?
	
	
	

	13. When students show improvement in their tests or class assignments, comment on the progress they are making?
	
	
	

	14. Comment on the things that students are doing well (e.g., “Even though your answer was wrong, you showed all the steps….”)?
	
	
	

	15. Show to students that you believe they can do it (e.g., “I know you got it, and I believe that if you take this course you will do just as well as all the other students in class”)? 
	
	
	

	16. Focus your praise on students’ effort (e.g., “You have worked really hard until you reached the answer; well done!”) rather than abilities (e.g., “You are smart at math”)?
	
	
	

	17. Focus your praise on students’ willingness to take on new challenges (e.g., “It is great that you have taken a stab at the bonus questions; that’s the way to progress in math!”)?
	
	
	

	18. Create a classroom environment in which cooperation is emphasized (e.g., “Let’s open this for discussion. Who thinks this answer is right? Who can help me explain what is wrong?”) rather than competition (e.g., “Shannon and Ben are the only ones who got it right”)? 
	
	
	

	19. When you notice that students focus all their attention on performance (e.g., grades, test scores), point out to them that the learning process is also very important and talk with them about the knowledge they have gained?
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