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Knowledge and Skills Inventory

Purpose  
Principals are encouraged to use this inventory to assess the schools’ staffing strengths and needs, in order to reassign, hire, or otherwise change staff assignments to better turn around the school. Included is a self-assessment for teachers to complete, which folds into the principal’s school assessment.

Materials
School’s turnaround goals
Media 
Empowering and Motivating Teachers in Two Turnaround Schools. Hear two principals in a large city district discuss the ways they overcame teacher resistance and empowered teachers to rally behind the goal of improving academic achievement. (5:21)


Building a Sense of Community. Listen to a principal’s strategies to build a sense of community in a school where teachers were feeling unmotivated. (5:47) 

                                       This tool and related media and materials are located in the Doing What Works Library (https://dwwlibrary.wested.org/). For assistance, contact dww@wested.org.
Topic
Turning Around Chronically Low-Performing Schools

Practice  
Committed Staff

Knowledge and Skills Inventory

School-Level Knowledge and Skills Inventory (Principal completes)

Principals can use this inventory to align staff roles with school needs, and to make decisions about reassigning or hiring staff to fit unmet needs. Principals need to consider the level of staff trust that currently exists. Asking teachers to complete a self-assessment of their knowledge and skills requires a high level of trust between teachers and the administration of the school. If principals want to learn more about building trust with their staff, they could watch Building a Sense of Community and/or Empowering and Motivating Teachers in Two Turnaround Schools. This tool can be used in conjunction with the Learning Together to Build a Committed Staff tool.

1. Identify skills and knowledge areas that are needed to meet the school’s turnaround goals, and record them in the first column of the School-Level Knowledge and Skills Inventory, below. Write them under the appropriate subheading. For example, you might write “techniques for teaching English language learners” as an important skill for your school under “Instructional skills.”

2. Complete the School Priorities section of the Teacher Knowledge and Skills Self-Assessment. Distribute this form to teachers and ask them to complete the Teacher Knowledge and Skills Self-Assessment individually.

3. Using the completed Teacher Knowledge and Skills Self-Assessments, records of teachers’ training, and observations of teachers, complete the second column of the School-Level Knowledge and Skills Inventory below. 

4. Compare the needs and strengths to determine if staff should be reassigned or hired to fill unmet needs. Record your plans in the third column, “Staffing Changes.” This step can occur as part of the Learning Together to Build Committed Staff tool.

School-Level Knowledge and Skills Inventory

	School Priorities
	Staff with Strengths in these Areas
	Staffing Changes

	Instructional content (e.g., algebra)

	(Ex.) Beginning reading
	(Ex.) Mary Smith, John Doe, Susan Jones
	(Ex.) We only need two beginning reading teachers. Move Susan Jones, who also has strengths in teaching reading comprehension, to third grade reading comprehension.

	
	
	

	
	
	

	Instructional skills (e.g., questioning strategies)

	
	
	

	
	
	

	
	
	

	Interpersonal/leadership skills (e.g., coaching, grade-level team leader)

	
	
	

	
	
	

	
	
	

	Other (e.g., knowledge of state standards)

	
	
	

	
	
	

	
	
	


Teacher Knowledge and Skills Self-Assessment (Teacher completes)

5. Your principal has indicated the knowledge and skills needed for your school’s turnaround effort in the first column of this Self-Assessment. Please complete the remaining columns. 

6. Considering your preservice and professional development experiences, as well as your classroom experiences, indicate those areas that you feel are your greatest strengths and weaknesses. For example, if the principal has identified “teaching critical reading skills” in the first column, you would respond in the “strengths” column if that is something you have taught or have been trained to teach. If you have no experience with teaching critical thinking skills, you would indicate that in the “limited experience” column. Try to be as objective as possible. If you understate your skills, much needed skills might not be identified for school improvement. If you overstate your skills, you might not get as much support as you want to continue to develop.

7. Under “Training” and “Classroom Experience,” provide as much detail as you can. Indicate how recent your training was and how often you have used this knowledge or skill in teaching. For example, if you have taught critical reading skills in second grade for the last two years, you would indicate that under “classroom experience.” If you took a two-hour seminar on that skill last year, you would indicate that under “training.” You can have information in both columns.

8. Under “Proficiency,” indicate how confident you are of your skills in this area. If this is a new area for you, or you have had training but no practical experience, indicate “beginning.” If you have had limited experience, or your experience was not very recent, indicate “moderate.” If you have taught other teachers how to use this skill, or feel that you are ready to teach other teachers, indicate “expert.” 

9. Under “Interest in Development,” indicate whether this is an area that you would like to develop. There may be areas that are not relevant to your expertise, and you should note those as well.

10. At the bottom of the chart is an area for you to add priorities, strengths, and weaknesses that you feel are important for your school’s turnaround effort, but are not named by the principal in the top part of the chart.

Teacher Knowledge and Skills Self-Assessment

	School Priorities

(Principal completes)
	Strengths
	Limited Experience

	Instructional content 
(e.g., algebra)
	Training
	Classroom experience
	Proficiency 
(e.g., beginner, moderate, expert)
	Experience
	Interest in development

	(Ex.) Beginning reading
	(Ex.) Certification in early childhood education (10 years ago), 2-day inservice on phonemic awareness (last year)
	(Ex.) 2 years teaching beginning reading in K
	(Ex.) Expert
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Instructional skills

(e.g., questioning strategies)
	Training
	Classroom experience
	Proficiency 
(e.g., beginner, moderate, expert)
	Experience
	Interest in development

	(Ex.) Peer-assisted learning
	
	
	
	(Ex.) Have never received pd on this. Tried it once but didn’t feel it worked.
	(Ex.) Would be very interested in learning and practicing this strategy.

	
	
	
	
	
	

	
	
	
	
	
	

	Interpersonal/leadership skills 

(e.g., coaching, grade-level team leader)
	Training
	Classroom experience
	Proficiency 
(e.g., beginner, moderate, expert)
	Experience
	Interest in development

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Other 

(e.g., knowledge of state standards)
	Training
	Classroom experience
	Proficiency 
(e.g., beginner, moderate, expert)
	Experience
	Interest in development

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


	Teacher-Identified Priorities
	Strengths
	Limited experience

	
	Training
	Classroom experience
	Proficiency 
(e.g., beginning, moderate, expert)
	Experience
	Interest in development
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